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PLENARIES

DR. SARAH O'BRIEN, TRINITY COLLEGE DUBLIN,
IRELAND
Linguistic Ecosystems in Irish Higher Education
This paper narrates a struggle. At an individual level, it narrates my
own struggle as a college professor to at once teach and challenge
the norms of academic discourse, while all the while searching for
alternative modes of communication that return creativity to the
practice of academic criticism. At a more universal level, the paper
narrates the struggles of Irish university students to perpetuate the
ambiguous ‘academic voice’, calling upon insights gleaned from
corridor-conversations, targeted focus groups and the graffiticovered margins of students’ essays. Its aim, inevitably, is to create
dialogue around the ideological and linguistic conflicts that face us
as EAP educators and to suggest the possibility of teaching our
students how to speak, write, listen and read in a way that
resonates beyond the academy and that captures the unique innersound of all that use its discourse.

Sarah O'Brien is Assistant Professor of Linguistics at Trinity College
Dublin and Director of Trinity's Centre for English Language Learning
and Teaching. Her research investigates the intersection between
migration, language and memory.
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DR. ANNE O'KEEFFE, MARY IMMACULATE COLLEGE,
UNIVERSITY OF LIMERICK, IRELAND
Can Corpus Linguistics Help Us in the EAP Classroom?
Corpus Linguistics involves the use of large electronic collections of
language that can be examined using specialised software.
Through these corpus linguistic analyses, we have been able to
arrive at more accurate descriptions of naturally-occurring
language whereas, hitherto, descriptions were based on our
intuitions. Within the context of EAP, corpus linguistics has helped us
understand the importance of genre and register in relation to
language use and it has brought to light the differences between
spoken and written language in academic contexts.

Over the years, corpus linguistics, through enhanced descriptions of
spoken and written language, has informed our materials, leading
to better dictionaries and grammars, as well as course books and
online materials. In more recent years, with enhanced technology
for the storage of large corpora, more online facilities are
becoming freely available so that teachers and students can go
straight to an online corpus interface and find out more about
language themselves. For those involved in teaching and learning in
EAP, this offers enormous potential for classroom use as well as for
independent study. The aim of this talk therefore is to highlight
some of the salient findings from corpus linguistics for EAP and to
showcase useful corpus-based tools that EAP teachers and learners
can use as a resource within the classroom or for self-study.

Anne O’Keeffe is a Senior Lecturer in Applied Linguistics & English
Language Teaching at Mary Immaculate College, University of
Limerick.
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DR. RACHAEL FIONDA, UNIVERSITY COLLEGE
DUBLIN, IREALND
Finding Your Tribe – Taking Your Place in the EAP Community
EAP as a Learning Community: New Directions and Opportunities the theme of this inaugural conference is the learning community. In
this plenary I ask you to direct your attention within this context
towards a closely linked community; your professional community.

As EAP practitioners in Ireland you are being called to rise to a
rapidly changing landscape and this conference represents an
important starting point for you to get together, “start
conversations” and “shape the future”.

Why are you attending this conference? How can finding your tribe
help you? What can you do (with your tribe) to bring those
conversations forward to shape both your future as a professional in
the field, and the field itself?

Often conferences create rich discussions, ideas and plans that are
left behind when the delegates go home. Finding your tribe is
central to keeping the conversations going, turning the research
into reality and all the while keeping a heart centred approach to
your work, your work-life balance and the wider field.

Rachael is Director of the Applied Language Centre, UCD. The
Centre teaches 10 languages and is responsible for the language
tuition of a large cohort of EAP students.
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SESSION 1
JENI DRISCOLL, UNIVERSITY OF LIVERPOOL, UK
EAP in the Disciplines and EAP as a Discipline
This paper focuses on developments in discipline-specific EAP. It also aims
to explore how the processes of research, reflection and learning required
of us as practitioners have parallels with the very processes our students
engage in.

Within Higher Education the role and remit of EAP is expanding to cater
for an increasing range of stakeholders. As the Academy diversifies in
terms of culture, provision, and pedagogy, the role of the EAP practitioner
involves responding to a diverse set of academic disciplines and needs.
With this, EAP can potentially become further embedded within the
academic disciplines it supports. This also poses challenges to navigate.
The fluidity of the current academic landscape may require us to
challenge certain assumptions about EAP, academic practice and how
language is used in the disciplines and to critically evaluate our
methodology and pedagogy. As a community of practice, there is much
to be gained through sharing experiences of working through the
challenges inherent in EAP and collaborating to address them and
develop practices which are sustainable.
Some longitudinal observations/reflections on certain developments in
EAP over the last 15 years were compiled, with specific examples from the
University of Liverpool.

As practitioners, EAP offers us opportunities for innovation, collaboration
and partnership. Furthermore, our working practices present numerous
opportunities for research, scholarship and learning, such that EAP itself
can now be considered in terms of its own identity as a field of
knowledge, even as its own discipline.

Jeni Driscoll is an EAP tutor. She teaches on a range of discipline-specific
In-sessional English programmes, specialising in academic writing skills for
Post-graduate researchers in Science, Technology, Engineering and
Medicine. She has been centrally involved in the introduction and
development of discipline-specific PSE and ISE at the University of
Liverpool since 2002. With colleagues at Liverpool, she has conducted
research into disciplinary differences in the uses of literature, comparing
the use of sources in Architecture, Engineering and Finance. Her research
background is in Systemic Functional Linguistics and medical discourse, in
particular the representation of patients in medical advice and interview
texts.
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MALGORZATA (GOSIA) DREWNIOK, UNIVERSITY OF
WARWICK, UK
Pedagogical Stylistics and EAP
EAP practitioners come from various backgrounds; many of us are EFL
teachers, and some of us have also research background in another area
of linguistics. In this paper I want to discuss what pedagogical stylistics
approach can offer EAP teaching. Stylistics, ‘careful, linguistically informed
attention to language use in texts’ (Hall 2014: 239) has
significant pedagogical value. It can be a tool for improving L2
performance, building language awareness, and developing analytical,
critical and research skills (Fogal 2015: 56, Hall 2014: 240). So far,
pedagogical stylistics has been discussed within EFL teaching. I would like
to take it a step further and argue that this approach can be invaluable to
the EAP field as well.
In the EAP context, using stylistic methods in the classroom would mean
close reading of specific texts and deconstructing them – considering
lexical and grammatical choices, ambiguity and word play, metaphors,
and any implied meaning. There are at least three benefits to EAP. First, it
would develop language awareness not only helping students tackle
difficult academic texts, but also teaching critical reading. Second, it
would be useful with discipline-specific texts – showing how language can
be manipulated (e.g. in marketing), be very precise (e.g. law, science) or
cautious (law). And third, stylistic methods would allow learners to work on
their own writing, e.g. redrafting.
Finally, I will offer some ideas how EAP practitioners who don’t have
stylistics background can use this approach in their work. I will give
examples of tools and activities they can employ to suit their lessons. Such
tools can also provide more structured framework to the activities already
used. Stylistic approach is very hands-on, e.g. often incorporating
transformative text analysis to employ more productive skills (Carter 2010:
118).

Malgorzata (Gosia) Drewniok was awarded a PhD in Linguistics (specialty:
stylistics) from Lancaster University, UK in 2014. In 2013-2017 she worked at
University of Southampton, UK leading a Research Skills Module for MA
students. In Sept 2017 she joined University of Warwick, UK and currently
teaches EAP in the Warwick International Foundation Programme. She is a
qualified EFL teacher, and is research active, with interests in the
language of popular culture.
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CHRIS FARRELL, CES DUBLIN, IRELAND
EAP in Private Language Organizations
This talk will focus on the role that EAP is playing and will play in Private
Language Organisations (PLOs) in Ireland. While the majority of students
entering Ireland to study English are focusing on General English studies,
especially Young Learners, there is a growing desire for exam preparation
courses, EAP, and ESP. This talk will discuss this change from a number of
aspects:

1. The most common gateway into the ELT profession in Irish PLOs in a
preparatory course like the Cambridge Celta or the ACELS CELT, neither
of which are equipped nor intended to provide a comprehensive scheme
of training for teachers in anything other than General English. It is
therefore the role of the institution to ensure teaching for Exams and for
EAP, for example, are covered as part of further teacher development
programme.

2. The ELT sector in Ireland is experiencing a period of rapid expansion
and areas for development, such as Exam preparation and EAP have been
specifically targeted for further potential growth. What will this look like
and will it have any impact on the quality of provision current available in
Universities.

This talk will also seek to explain EAP to a GE teaching audience, and
perhaps discuss the commonalities and differences between the two
types of classes. There is a huge amount that PLOs can learn from the
teaching of English for Academic Purposes which would be of benefit to
all types of classes that they provide, most notably a focus on study skills
and learner centred outcomes.

Chris Farrell is Head of Teacher Development with Centre of English
Studies Ireland and UK. He holds an MA and a Cambridge Delta. As well
as lecturing on the MATESOL in UCD, he is a regular speaker at
international conferences on behalf of CES and of the European
Association of Quality in Language Services (Eaquals).
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LISA BRENNAN, UNIVERSITY OF LIVERPOOL, UK
What Makes an EAP Practitioner? Teacher Identity, Education, and
Training Opportunities in the HE Sector
Many EFL/ESL teachers make the transition from General English teaching
to EAP teaching with little to no additional formal teacher education
(Alexander, 2013). While all language schools in the UK require an Initial
Teacher Training qualification (such as the CELTA or CertTESOL), and
possibly a subsequent higher qualification (DELTA/DipTESOL), there is no
similar gatekeeping qualification for EAP teaching; it is seen as another
strand of English teaching like YL, Business English or IELTS/exam
preparation, for which additional training is a bonus rather than a
necessity. Yet the presence of accrediting bodies such as BAELAP, and
the related EAP-focused short courses or PG qualifications suggests that
there is a perceived need, on the part of the institutions, the teachers
themselves, or both, for dedicated EAP teacher education. To understand
how teachers identify themselves as EAP practitioners, we need to also
understand their attitudes towards, and interaction with, the educational
and training opportunities available to them. This paper will begin to
address the ways in which teachers form their own professional identities
as EAP practitioners, and how that affects, or is informed by, teacher
training and CPD opportunities. Data will be drawn from questionnaires
given to the EAP teachers at one HE setting in the UK, and also from a
small number of semi-structured interviews. What are the various methods
teachers use to create their identity as an EAP practitioner? Experience
(both length and variety), linguistic knowledge and competence,
knowledge of course content and own academic experience and
qualifications (e.g. M.A.) are all evidence pointed to by teachers of EAP,
but how these criteria are applied to the creation of identity is not
uniform. Do EAP teachers perceive a need for further teacher education
specific to the academic field, and how does that perceived need relate
to the strength of teacher identity? What kinds of EAP specific teacher
education are most required or preferred? Finally, this paper will suggest
some possible ways in which we can continue to improve the educational
and training opportunities available to teachers to allow them to feel
confident and qualified in their role as EAP practitioners, and formulate
possibilities for further research.

An EFL teacher since 2003, Lisa taught in Prague for 6 years, before
moving to the UK with her family. She trained as a CELTA trainer in 2007,
and has divided her interests between teaching and teacher education
since then, taking up work at the University of Liverpool in 2016, where she
is now Teacher Development Coordinator.
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JO MCVEY, UNIVERSITY OF ARTS LONDON, UK
Engaging Critical Thinking
EAP teachers have often made the transition from TEFL to EAP, meaning we rely
on teaching methods that have served well, for example, Communicative
Language Teaching (CLT) and Task Based Learning (TBL). As EAP teachers the
focus on a teaching and learning environment for the academic development of
the four skills of reading, writing, speaking and listening, means a combination of
these two methods can be effective. In addition, text analysis, genre based
writing tasks, academic grammar, academic vocabulary, presentation skills and
developing Critical Thinking are all key aspects of our role. In particular, as an
EAP practitioner, I am interested in strategies to engage speaking skills and
develop communication for Art and Design (A&D) students. Course assessment
and A&D students are required to develop the academic skills necessary to
analyse and evaluate their art work as well as that of other artists and designers.
To develop Critical Thinking (CT), discussion questions and activities are designed
and intended to encourage the development and the confidence to express
opinion and question ideas and theories. However, it is often the case that
students do not express opinion easily and can be uncomfortable in group work,
where communication is encouraged. Previous research has examined crosscultural difference and East v West learning and teaching attitudes and methods.
The aim of this talk is to introduce the research findings of an ethnographic study,
focusing on students’ in discussion. Qualitative research and action research data
from classroom observations using Kolb’s Experiential Learning Theory as an
analytical theoretical framework will highlight thematic findings. The talk will then
draw attention to the importance of a greater awareness of student linguistic
ability and to consider student experience to build student confidence, in turn
leading to an awareness of CT. It will also detail how Kolb’s Experiential Learning
Theory could be used as a teaching strategy add to engage and develop
students’ with Critical Thinking skills.

Jo has taught for over 15 years, starting as a TEFL teacher, working in Italy, Brazil
and then English Language schools in central London. Since 2012 she has taught
EAP at University of the Arts (UAL), London. During the past six years she has
taught intensive summer test preparation courses, Presessional courses (6 and 13
weeks), Insessional classes and one to one tutorials. In addition, she has taught
and developed syllabus and material, for a variety of EAP courses at UAL. These
include the UAL Progress Test for undergraduate students, Foundation Art and
Design programmes, as well as Level 3 and Level 4 undergraduate foundation
preparation courses for international students, progressing to both BA and MA
study. Currently, she is part of the UAL Language Development team, responsible
for EAP across MA and BA Graphic Design courses at the London College of
Communication and Chelsea College of Art (all part of colleges under UAL). Her
research interests are with the development of speaking and communication
skills, with a particular focus on how this can facilitate Critical Thinking.
Her own previous educational background is in Graphic Design, consequently art,
design, photography and film are all areas that are of interest.
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MARK HENNESSY, MAYNOOTH UNIVERSITY,
IRELAND
EAP Curriculum & Assessment: A New Direction for Pre-sessional
Programmes and University Entry in Ireland
One of the great disconnects between students achieving entry to their
chosen programme in the institution of their choice and actually being
successful in that institution, is the focus on achieving a required overall
score band in the Academic IELTS exam. For many Irish universities or
higher education colleges, international students achieving an overall
result of 6.0 or 6.5 in IELTS is enough to achieve entry. But what happens
then? Considerable numbers of students may struggle, not only with their
English language skills, but also with the necessary skills and graduate
attributes needed to succeed at HE level. This paper will look at the
suitability and fitness for purpose of Academic IELTS in determining entry
into higher education institutions for students coming off EAP presessional
programmes, and explore alternative approaches in curriculum
and assessment in fostering not only appropriate-level English language
skills, but also critical and creative thinking, and the graduate attributes
needed to succeed at degree-level study. The paper will suggest that
Academic IELTS, while useful in some respects, is largely inadequate in
equipping students with the relevant language, educational skills and
graduate attributes needed for successful engagement in higher
education in Ireland. Instead, it will propose that EAP pre-sessional
programme providers radically redesign their curricula and assessment
procedures to better reflect the real-life challenges faced by international
students at degree-level study, by modelling their content, learning
outcomes and assessment formats on those currently used by higher
education institutions in Ireland. Proceeding further, the paper will also
propose that a more suitable curriculum and assessment alternative to
IELTS must be co-constructed, and become standard entry criteria
procedure within Irish HEI, in place of the existing Academic IELTS exam. It
would be envisaged that Irish Universities and colleges would work in
tandem with EAP Ireland, and, utilising their accumulated EAP knowledge,
skills and experience, work together to produce an alternative curriculum
and assessment process to Academic IELTS for programme entry.

Mark Hennessy works at Maynooth University, as EAP coordinator for
presessional English language programmes, and holds a Trinity College
London Licentiate Diploma in TESOL, in addition to an Honours degree in
Humanities and English, and an MA in Education and Applied Linguistics,
both from The Open University in The UK

EAP IN IRELAND
SARAH TAYLOR, LONDON SCHOOL OF
ECONOMICS, UK
The Professional Identity of EAP Practitioners in the UK: How We Talk
About Ourselves
Goodman (1978) coined the term ‘worldmaking’ to refer to the process in
which individuals use their own perceptions and beliefs to construct
worlds that they see as reality. Naming and labelling form a part of this
construction process (Goodman, 1978), and how individuals are labelled
can have a profound effect on their identity (Becker, 1963). Certain items
of metalanguage widely employed by EAP practitioners, or labels used to
describe them, are contested terms within the literature because, as
Turner (1999) puts it, this language “colludes in its own institutional
marginalisation” (1999: 64). The two main areas of metalanguage which
may be seen to marginalise, or at least separate EAP from others in the
academy, are the reference to ‘subject lecturers’ (Gavriel, 1999) or ‘subject
specialists’ (Flowerdew and Peacock, 2001) to distinguish non-EAP
academics from EAP ‘support’, and the use of job titles such as ‘tutor’ and
‘teacher’ to refer to EAP practitioners rather than the academic title
‘lecturer’. The dichotomy between ‘content’ and ‘support’ is often
contested due to the perception that calling EAP ‘support’ reduces it to a
technical function and subordinates it to the more privileged ‘content’
knowledge (Turner, 2004). This subordination is reinforced by the fact that
language ‘support’ tends to be offered to those seen as deficient in some
way, such as non-native speakers of English (Wingate, 2015). However, this
view is not necessarily held by the whole EAP profession. The issue is
complicated by the positive connotations of the word ‘support’, and the
idea that all employees within the academy should be engaged in
supporting students. Employment contracts denoting EAP as ‘tutors’ or
‘teachers’ rather than lecturers may also be seen to position them in a
different, and quite possibly inferior space in academia (Benesch, 2001;
Wingate, 2015). As part of my EdD thesis research examining the
professional identity of EAP practitioners, I interviewed practitioners within
the field. This presentation provides a brief look at their views and
experiences regarding the use of this metalanguage or labels in EAP and
how this language is connected to their professional identity and their
positioning within academia.

Sarah has worked in English for Academic Purposes (EAP) for 21 years,
and taught in Poland, Turkey and the USA before the UK. She is currently
an EAP teacher at the LSE. She is particularly interested in academic
writing, Critical EAP and the professional identity of EAP practitioners.
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ELIZABETH POYNTER, LEEDS BECKETT UNIVERSITY,
UK
Formulaic Language and Academic Writing Skills
In the past three decades, a number of linguists have argued for the
importance of lexis over syntax. In particular, formulaic language (FL),
defined by Wray (2009:9) as "a sequence, continuous or discontinuous, of
words or other elements, which is, or appears to be, prefabricated", has
received considerable attention. A range of terminology has been used,
and there is debate about what may or may not be considered formulaic;
there is widespread agreement however that FL is part of language
acquisition and should ideally be included in the learning of a second
language.

Corpora have been used to identify various types of FL in academic texts,
including lexical bundles (Simpson-Vlach and Ellis, 2010), the Academic
Collocations list to accompany the familiar Academic Word List, and
phrasal verbs (Liu, 2011). Some research has been carried out into the
impact of instruction in FL on students’ writing (e.g. AlHassan and Wood,
2015), but more remains to be done in this field to determine the effect of
targeted instruction and the most effective methods of instruction. With a
course of six workshops for students on an International Foundation
course, it was hoped to answer the questions:

1 Does instruction in academic FL raise the general standard of academic
writing?
2 Does instruction increase students’ use of FL in their writing?

A pre-test / post-test design was employed, and students from the course
who had not attended the workshops provided a control group.
Preliminary analysis indicates that, disappointingly, there is no clear
benefit to overall writing skills although use of FL may increase as a result
of instruction.

Elizabeth Poynter is a Senior Lecturer in English Language Teaching at
Leeds Beckett University, working chiefly on the International Foundation
programme and the MA in ELT. She has previously published work on
academic writing, and on aspects of using English in an international
context (pronunciation, achieving understanding).

EAP IN IRELAND
MARSHALL STAUFFER, NOTTINGHAM NINGBO,
CHINA
Challenges & Solutions for EAP In-sessional Support in a Growing
Sino-British University
This presentation will examine the challenges of and solutions for
providing in-sessional EAP support for a growing English-medium
SinoBritish university, with a focus on developing and putting into practice
an internship/scholarship program to support said in-sessional provisions.
With student numbers at the university increasing yearly, adding to the
current 2000 students in the EAP preliminary year, and another 5000
attending years two through postgraduate, the expansion of in-sessional
language support has become essential. This support needs to not only
cover the early-year students who initially struggle in their L2, but is also
needed for progressing students who have moved away from their
language-intensive foundation year, and are now having difficulties
keeping up with university life and work in the English medium.
Using research from an institutional-wide needs analysis and additional
student and staff feedback, this presentation will look at what students
believe they need, what academics outside of the EAP preliminary year
believe that students need, and what the in-sessional support team has
done/is doing to address these concerns. In-sessional offerings such as
standard advising sessions, academic workshops, and embedded
language support within postgraduate courses will be reviewed, with a
close look at how some of these provisions were staffed and supported by
young educators through a novel internship/scholarship program.
The intended audience for the presentation would be those affiliated with
EAP/ESP with an interest in in-sessional and continuing language support
for language learners in higher education.

The presenter is the Senior Tutor in EAP of In-sessional Support at the
University of Nottingham Ningbo China. Over the past decade he has
been involved in education in the US, Japan, and China, where he has
been working for the past five years.

EAP IN IRELAND
SUE HACKETT AND CARMEL KELLY, QQI, IRELAND
English Language Competence in the HE Context
Higher education institutions have clear policies/ specifications in place
regarding the English language requirements of students applying to study
at their institutions whose first language is not English, and who have not
been previously educated through the medium of English. Policies
regarding expectations with reference to subsequent English language
proficiency acquired as a result of participation on higher education
programmes at the institutions are often less clearly articulated, if at all.

This paper will explore the subject of English for Academic Purposes at
Irish higher education institutions. In particular, it will introduce a number
of themes in order to provide a basis for reflection and discussion.
Possible themes include:

Overview of current approach to English for Academic Purposes (EAP) in
Irish HEIs

The needs of non-English 1st language students when applying for, and
undertaking undergraduate HE programmes at Irish HEIs in terms of entry
and in-faculty English language (EL) and academic skills competence(s):
the role of foundation programmes for international students whose first
language is not English and the responsibilities of HE providers enrolling
these students into an English medium of instruction (EMI) contexts:
discussion regarding potential delineators which could identify the English
language competences for an academic domain and specify what a
student should know/understand/be able to do for entry to faculty and by
graduation, and how HEIs might support this ongoing improvement.

English for Academic Purposes and what this means for QQI’s upcoming
International Education Mark (IEM).

EAP IN IRELAND

(CONT.) SUE HACKETT AND CARMEL KELLY, QQI,
IRELAND
English Language Competence in the HE Context
Sue Hackett: Manager – Validation of English Language Education and
Transnational Programmes, Quality and Qualifications Ireland (QQI)

Sue currently works in the field of English language education and
manages various functions in relation to QQI’s work in this area. She has
a background in English for Academic Purposes and has produced
coursebooks, materials and tests for HE EAP programmes.

Carmel Kelly: Manager of Regulatory Projects, Quality and Qualifications
Ireland (QQI)

Carmel is responsible for various projects at QQI, including the
development and implementation of the International Education Mark for
Higher Education (IEM HE). Previously, Carmel worked with the National
Qualifications Authority of Ireland (NQAI) on the development and
implementation of the National Framework of Qualifications (NFQ).
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ELLA COOPER, UNIVERSITY OF LEICESTER, UK
Self-study Survival: Helping the Students Help Themselves
Self-study is but one of many names given to what is broadly understood
as the study of something we do by ourselves. On presessional courses it
is usually an expectation that the students do quite a large amount of
self-study in order to improve to a level sufficient enough for them to
successfully be able to go on to their academic courses. Schugurensky,
(2000 cited in Reinders & Benson, 2017), say that self-study is ‘conscious
and intentional’ and therefore not the passive language input students
may be exposed to outside of the classroom. In order to do self-study the
learners must therefore be autonomous and have ‘the ability to take
charge of one’s own learning’. (Holec 1981, cited in Cotterall, 2000)
On academic courses at both undergraduate and postgraduate level the
number of self-study hours suggested often reaches over 600 per
academic year. This may be a significant leap for certain students that
are from different academic cultures or for those that are going on to do
their first degree. This, along with the language challenges, can be an
impossibly daunting prospect.

Through a process of action research I realised that in order for my
students to successfully make the transition to autonomous learners in a
UK university, it needed to begin inside the classroom and it needed to be
scaffolded by the teacher. Directing students to useful websites and
books was not enough and rather left the students unsure and confused
with what to do with them. Although I have always been interested in best
practice and exploration within the classroom I neglected to help my
students once they had been left to ‘go do self-study’. This presentation
gives an overview of what I have discovered, tried, learnt and now believe
about self-study for students on EAP courses preparing to enter the
university.

Miss Ella Cooper is an EAP tutor in the English Language Teaching Unit
(ELTU) at the University of Leicester. She works on presessional, insessional
and credit bearing modules with a special interest in teacher-student
collaboration.
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MELANIE JOHNSON, UCSC SILICON VALLEY, USA
How Can I Make My Students' Dreams Come True? EAP Curriculum
in Silicon Valley
English for Academic Purposes (EAP) emerged as a response to English
Language Learners’ needs to develop language and literacy skills with a
view successfully completing academic tasks in English. While EAP courses
were originally created with a view to supporting English Language
Learners completing traditional graduate and undergraduate degrees in a
university setting (Hyland and Hamp-Lyons, 2002). As further education
changes, the needs of students in EAP courses is also evolving.
The cohort of international students at University California Santa Cruz
Silicon Valley Extension are a good example of the changing needs of
international students. These students are mature, often have significant
professional experience, and do not necessarily see themselves reflected
in EAP coursebooks and materials.

How best to meet the needs of a demanding student body who require
both appropriate academic instruction as well as skills for success in
Silicon Valley? This presentation considers this through the examination of
curriculum review, a development and implementation a cohort of
Pathway students at UCSC Silicon Valley Extension in Santa Clara,
California. This action research-based presentation examines the
successes and failures of this process, and how this experience might be
applied in to the EAP field in general.

Melanie Johnson is currently the International Program Director at UCSC
Silicon Valley in Santa Clara California, and the Interim Program Director
at Pacific Lutheran University in Tacoma, Washington, USA.. She began
her teaching career in London and has taught in the UK, the UAE and the
USA. She been published in NATECLA and was awarded “Academic
Director of the Year” at the 2017 Women in International Education
Awards. She is passionate about educational equity and the power of
education to transform lives. In her free time she enjoys spending time
with friends, reading, wine tasting and singing along with the radio (not
necessarily in that order.)
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SESSION 2
JEANNE O’CONNELL AND DAVID
FOSTER, NOTTINGHAM NINGBO, CHINA
Signals from the Frontline of EAP Management
Since its establishment in 2004, the Centre for English Language
Education (CELE) at the University of Nottingham Ningbo China (UNNC)
has grown to be one of the largest EAP departments in the world,
currently with more than 100 members of teaching staff. CELE provision
encompasses a Preliminary Year of EAP and introductory content
modules, postgraduate pre-sessional courses, in-sessional support for
years 1-4 and postgraduate students, as well as wide range of
commercial ESP courses and outreach projects. Managing such a large
department in an offshore Sino-British university presents several unique
challenges. This presentation will present preliminary findings from surveys
and interviews with CELE management into their perceptions of a range
of issues that they encounter in their roles. These issues include many of
the key themes within the fields of EAP: curriculum and assessment,
managing student and staff feedback, the position of EAP within Higher
Education institutions and staff development. This presentation will aim to
establish which of these issues are unique to CELE’s context, and which
are applicable to large EAP departments and Higher Education
management in general (Parkin, 2017). Our goal is stimulate discussion on
the role of management in EAP, recognising the importance of providing
guidance and direction to EAP practitioners (Ding and Bruce, 2017), and
begin to develop a code of best practice for the management of EAP
professionals and EAP centres worldwide.

Jeanne O’Connell is Head of Assessment and a Senior Tutor in EAP at the
Centre of English Language Education at the University of Nottingham
Ningbo China. She is a Senior Fellow of the UK Higher Education
Academy.

David Foster is the Head of Knowledge Exchange at the Centre of English
Language Education at the University of Nottingham Ningbo China. He is
a Senior Fellow of the UK Higher Education Academy.

Before UNNC, Jeanne and David coordinated a variety of EAP
programmes in University College Dublin, Ireland.
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STERGIANI KOSTOPOULOU, UNIVERSITY COLLEGE
DUBLIN, IRELAND
Using Corpora in L2 Academic writing Instruction to Promote
Language Learner Autonomy
This paper argues that the integration of corpus consultation into L2
academic writing instruction can help EAP students to produce more
effective written assignments and develop language learner autonomy
(Little 2007), i.e. become responsible for the academic writing process
and their individual language development without heavy reliance on their
teacher. With reference to an English for academic writing module for
Pre-Master’s students in the UCD Applied Language Centre, I will discuss
how online corpus data and tools for analysis are integrated into the
syllabus to support students with their written assignments, i.e. regular
timed-writing tasks (300-word essays on general academic topics) and a
final 2500-word research project. I will firstly explain how students exploit
online corpus tools at the prewriting stage of timed-writing tasks to build
topic-based lexical databases and at the post-writing stage to selfcorrect errors using errorcoded teacher feedback and revise writing
following teacher guidelines (cf. Gaskell and Cobb, 2004). Then I will
describe how corpus analysis of academic texts is combined with genre
analysis (Swales 1990; 2004) to examine the macro-structure (moves and
rhetorical functions) of the different sections of the research project and
the appropriate linguistic features that are typically used to perform these
rhetorical functions (cf. Charles 2007; Flowerdew, 2005). The paper will
conclude by outlining the benefits and challenges resulting from the
above approach to academic writing instruction.

Stergiani Kostopoulou is a Senior Teaching Fellow in UCD’s Applied
Language Centre where she directs EAP Programmes for international
students, manages and trains EAP Tutors and lectures on the MA TESOL.
She also works as a Freelancer in Corpus Linguistics and ELT Pedagogy for
Cambridge University Press. Stergiani holds a BA Hons in English
Linguistics (Aristotle University of Thessaloniki) and an M.Phil. and Ph.D. in
Applied Linguistics (Trinity College Dublin). In her 16-year professional
career, she has worked as an EFL/EAP Teacher, Lecturer and Researcher
in Irish and Greek Universities and Colleges and, since 2008, she has
designed a wide range of general and discipline-specific EAP courses for
undergraduate and postgraduate students. Stergiani’s research interests
include EAP, Applied Corpus Linguistics, and Assessment. She has
published papers on these areas and presented at international
conferences. Stergiani also contributes as a committee member for
reviews to Journals and international conferences.
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MARY CARR, UNIVERSITY OF ST. ANDREWS, UK
Content & Context: An Overview of Different Models of In-sessional
Workshop Provision for Postgraduate Students
This paper will compare different types of in-sessional workshop provision,
considering both the content, in relation to the EGAP-ESAP continuum (de
Chazal, 2012), and context, in relation to the practical issues of when and
how frequently teaching sessions are delivered.

One of the many challenges of EAP provision for postgraduates is
managing the demand for discipline-specific input from teaching
practitioners with, largely, arts and humanities backgrounds. This paper
seeks to address the relative impact of workshops which are targeted
towards specific disciplines and levels of study compared with ‘general’
workshops (based on St Andrews’ experiments with various types of
insessional provision). It will address the optimal location for in-sessional
provision on the EGAP-ESAP continuum and the impact of timing and
input from academic colleagues on learner motivation (Dörnyei, 2015).
This paper also considers the impact of practical contextual factors on
the success or failure of postgraduate EAP provision. We will compare the
‘long thin’ model which sees workshops delivered weekly over the course
of a term or semester and the ‘short fat’ approach which favours an
intensive timetable of delivery over a few days or one week. In many
university language centres, core delivery is often in the form of weekly
workshops on academic writing skills with a common pattern of high
uptake in the early weeks and a dramatic falling-off in attendance as the
semester goes on. In an attempt to address this challenge with our
dissertation-writing workshop series, we radically altered the format of
delivery and instead of a summer-long series of workshops, we ran an
intensive ‘dissertation week’.

This paper will attempt to map out the factors identified by tutors,
academic colleagues and students as contributing to the success or
failure of EAP workshop provision for postgraduate students.

I have been the Deputy In-sessional Co-ordinator at the University of St
Andrews for three years and before that, I worked at Newcastle University
on both pre-sessional and in-sessional programmes. I am also the Module
Co-ordinator for ‘Linguistics for Language Teachers’, a module on the St
Andrews MLitt in English Language Teaching.

EAP IN IRELAND
MARY FORBES, CONRAD HEYNS AND SARAH
BUTLER, COVENTRY UNIVERSITY AND
GOLDSMITHS, UNIVERSITY OF LONDON, UK
Levelling the Playing Field: Supporting EAP Teacher Development
Through the Observation Process
Growing demand for Pre-sessional English for Academic Purposes (EAP)
courses has led to a comparable rise in the number of teachers required
to deliver these courses. These teachers come from an increasingly wide
range of backgrounds, with significant differences in their teaching
qualifications, previous work experience, and experience of professional
development. This presents Course Directors with an interesting
challenge in ensuring that there is a standardised quality of delivery of
Pre-sessional courses across the institution, and a shared understanding
of best practice, whilst also supporting and encouraging the professional
development of all members of teaching staff, regardless of their level of
experience, training, and background.

A cross institutional project was initiated to explore these issues and a
solution was developed using the observations process at its core. A
number of key initiatives emerged from this project including: the
formalising and standardising of a pre-observation meeting; the
introduction of EAP lesson criteria in four categories: lesson management,
academic language in context, academic skills, and bridge to the
destination degree programme of study; post observation feedback using
the same four categories to facilitate a constructive conversation with a
shared language; and a structured observer training programme.

These initiatives have been well received, and further refinements of the
process based on feedback gathered from participants, both observers
and the observed, will be discussed, along with future plans for this
project.

This presentation is an extension of a paper originally presented at the
BALEAP conference, Bristol University, UK, in April 2017.
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(CONT.) MARY FORBES, CONRAD HEYNS AND
SARAH BUTLER, COVENTRY UNIVERSITY AND
GOLDSMITHS, UNIVERSITY OF LONDON, UK
Levelling the Playing Field: Supporting EAP Teacher Development
Through the Observation Process
MARY FORBES is Director of Pre-sessional English Courses at CU Services,
Coventry University, and oversees both the pre-sessional and in-sessional
programmes. She has previously taught on and led courses in Egypt, and
at HE institutions in Japan and the UK. Her interests include syllabus design
and EAP course management.
Email: mforbes@cad.coventry.ac.uk

SARAH BUTLER has over twenty years’ experience in education. She has
worked in universities in the Middle East, China and the UK. She is
currently the Associate Director of Pre-sessional English for CU Services at
Coventry University. Her interests include assessment writing, professional
development and learner autonomy.
Email: sarah.butler@coventry.ac.uk

CONRAD HEYNS is Head of the English Language Centre at Goldsmiths,
University of London. His interests include intercultural communication, the
student experience and quality assurance. He is currently an inspector for
four different schemes including the BALEAP Accreditation Scheme (BAS)
and the Evaluation and Accreditation of Quality Language Services
(Eaquals).
Email: c.heyns@gold.ac.uk
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CHARLES SOMERVILLE, GRIFFITH COLLEGE,
IRELAND
Strength in the Spaces Towards a Broad Understanding of Critical
English for Academic Purposes
The market-infused academy has embraced pragmatic English for
Academic Purposes (EAP), relegating it to the status of a support service
that is weak, dis-empowered, instrumental and practical terms that divest
it and those who work in the discipline of power and agency. This crisis of
identity is not, however, one imposed solely from without, for many
practitioners within the field remain silent when confronting their own
status and in doing so adopt an identity of circumstance, their right to
recognition stifled by the morsels of bread thrown from the market table.
Nevertheless, “operating at the margins of academia is not without
advantages” (Bruce and Ding, 2017 p. 207), indeed, it is precisely this
outsider status that presents EAP practitioners with their best opportunity
to establish for themselves and their discipline a ‘third space’, not that
described by Hadley (2015), but a critical pragmatic identity grounded in
ethics. An ethics implicit in the Critical English for Academic Purposes
position, one with its source in the work of Paulo Freire (2001) who
believed in a universal ethics fuelled by a love for humanity as opposed to
a market ethics rooted in the belief that the right action is that which
maximises individual happiness. One has at its core, self-love; the other in
its heart, love of the other. This presentation argues that it is through a
critical response to the challenges presented by neoliberalism that English
for Academic Purposes can forge an ethically grounded identity
transcending the support service/academic field dichotomy in which it is
enframed today.

I was born in Ireland, educated in England and then Trinity College,
Dublin. I taught at various language schools in Hungary and for the past 15
years have lectured on research methodology and English for academic
purposes at Károly Eszterházy University of Applied Sciences in Eger,
Hungary. I moved back to Ireland in September 2017, worked at Griffith
College teaching EAP before taking a job at Headfort Preparatory School
in County Meath. I am at the dissertation stage of an MA in TEAP at the
University of Nottingham in the UK. Research interests include: EAP
practitioner identity; Heidegger, being and EAP; Critical Discourse
Analysis and the Marketisation of the Academy amongst others.
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RICHARD SILBURN AND FIONA LONG, MANCHESTER
METROPOLITAN UNIVERSITY, UK
Revitalising a Pre-sessional Programme: The Manchester
Met Case Study
Pre-sessional English for Academic Purposes programmes are increasingly
becoming an established part of the Higher Education landscape and are
seen as central to the international student experience. This reflects a
change in status from Hyland’s (2002:386) notion of EAP as a ‘service
activity’ often ‘marginalised as a remedial exercise designed to fix-up
students’ problems’’ to an integral component of a University’s
international operations. This development itself is not without criticism as
EAP has been characterised as a corporate mechanism by which
universities ‘process’ international students (Hadley, 2015). This
presentation will argue that reimagining Pre-sessional programmes to
move away from more traditional concepts of gatekeeping or IELTS
equivalency allows EAP professionals to strengthen their position within
the institution.

We will explore how the Pre-sessional programme at Manchester Met has
been redeveloped to improve the areas of assessment and student
journey. Manchester Met as an institution is increasingly moving away from
exams towards continuous assessment and coursework. Our course
reflects this change by using a range of coursework-based assessment
methods. This has led to the implementation of reading and listening
assessment in the form of portfolios, the revision of the associated
marking criteria and the introduction of a resubmission period for
students who have not met the requisite level. These elements are
incorporated into syllabus to provide a scaffolded model providing
multiple opportunities for engagement with the marking criteria and
student feedback (Seviour, 2015). This model is also analogous with the
approaches student will encounter across the University.

Further changes to the programme have been made to improve the
student experience and transition to the target degree programmes. This
developments have included a centralised admissions system, an
integrated offer for those students 0.5 IELTS band below their entry
requirement, improved student support provision, particularly for those
students who do not progress from the Pre-sessional, and formalised links
to the In-sessional programme. The results of these changes have been
improved progression rates and student feedback, closer working
relationships between the Language Centre and the International Office
and the raising of the profile of the Pre-sessional programme across the
institution as a whole.
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(CONT.) RICHARD SILBURN AND FIONA LONG,
MANCHESTER METROPOLITAN UNIVERSITY, UK
Revitalising a Pre-sessional Programme: The Manchester
Met Case Study
Richard is the Director of the Language Centre at Manchester
Metropolitan University and has been working in EAP for over 15 years as a
teacher, programme coordinator and centre director. He has worked at a
number of UK institutions and also spent ten years working at the Centre
for English Language Education at the University of Nottingham Ningbo
China.

Fiona has over 15 years’ experience of teaching EAP and EFL. She
coordinates the Pre-sessional English course at Manchester Metropolitan
University. She has an MA in TESOL and a DELTA. Her interests include
course design and assessment. She is currently working on redeveloping
the MMU Pre-sessional Course’s assessments and researching the impact
of the course on students’ future academic life.
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SESSION 3
GARY RILEY-JONES, GOLDSMITHS, UNIVERSITY OF
LONDON, UK
Critical Thinking and Engaging with the Epistemologies of Fine Art
Education: Their Relevance to EAP
My presentation will consider why it is imperative that English for
Academic Purposes (EAP) tutors engage with the disciplinary
epistemologies with which they work. I hope to show how ‘commonsense’
conceptions of ‘critical thinking’, which reflect the historic ‘neutrality’ of
EAP, have less to do with what some have described as the ‘theoretical
vacuousness’ of EAP, but rather may be the result of the fact that Applied
Linguistics is guided by the positivistic paradigmatic assumption of
‘ultimate rules or universals regarding SLA’. Apart from this positivist
tradition within Applied Linguistics, structuralism too can be regarded as
central and most apparent in the foundational work of Saussure and his
privileging of langue over parole. It is thus not surprising that this
convergence of positivistic and structuralist themes has resulted in what
many refer to as the essentialisation of the learner and ‘discourses of
neutrality’.
But do all disciplines work within this epistemological framework? And if
not, what might be the implications for EAP? Through a narrative enquiry
approach involving interviews with Art lecturers – the academics with
whom I work most closely – at Goldsmiths, I will show that ‘being critical’
may not simply be discipline dependent, but may vary from art school to
art school and, in the case of Goldsmiths, may in fact be related to its
historic rejection of modernism and its embracing of conceptualism. This,
and the growing trend within EAP to introduce subject-specific texts,
presents a number of opportunities for EAP tutors, who not only need to
be aware of the potentially conflicting epistemological positions within a
given discipline, but also to acknowledge the unstated ‘commonsensical’
epistemological position within our parent field of Applied Linguistics. As
with any new understanding or direction, such an approach inevitably
involves risk, but without such an engagement how can EAP tutors claim to
be able to teach ‘criticality’?

Gary is a Senior Lecturer in English for Academic Purposes at Goldsmiths,
University of London, and an EdD student at IOE–UCL where his thesis is
concerned with the nature of criticality in Fine Art and its relevance to
EAP. He is the BALEAP TEAP Officer and a Member of the BALEAP
Executive.
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JIM CONNOLLY, ATLANTIC LANGUAGE SCHOOL,
IRELAND
Peer Feedback: Effective in Teaching Academic Presentation Skills?
When it comes to academic writing, it is generally accepted that while
peer feedback plays a crucial role in the development of writing quality,
learners are commonly more receptive to teacher feedback than to peer
review (Hyland and Hyland, 2006; Maas, 2016). Relatively less has been
written about the effect of peer feedback on academic presentation skills
and on learners' receptiveness to such feedback.
I use peer feedback techniques in my Public Speaking for Academics
course, seeing it as an efficient way for learners to recognise their
strengths and weaknesses in such areas as discourse management,
engagement of the audience, exploiting moments of high attention,
distinguishing main ideas from supporting details, and use of phonological
features. In this short course, using peer feedback helps me ensure that
each participant gets meaningful feedback on their own speaking
performance while making efficient use of the class time available.
Participants clarify feedback received from peers and act on that
feedback in subsequent presentations.
However, it is necessary to understand learners' perceptions of the use of
peer feedback, something that I am currently investigating. This talk will
present the outcomes of that investigation, taking account of participants'
reactions to the types of feedback prompts and questions I provide and
the amount of time allocated to peer feedback in the course. It also
assesses their receptiveness to the feedback they get from peers - as
opposed to that received from the teacher - and their appraisal of the
development in their own academic presentation skills as a result both of
the feedback they receive and of the act of analysing and giving
feedback on aspects of a peer's presentation.

Based in Galway, Jim Connolly is an English teacher and teacher trainer,
with over 15 years experience in EAP. His interests include CLIL and
English-medium instruction in higher education as well as teacher
development and materials writing. He has presented on these areas at
ELT Ireland, IATEFL and ATEE.
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SAL CONSOLI, UNIVERSITY OF WARWICK, UK
EAP Teachers Torn Between Teaching, Research & Scholarship
Since the establishment of the field of EAP, the role, perception and
status of EAP teachers have been subject to change. As a result, the
professional position of EAP teachers within academia continues to be
contentious and has important implications for the roles and
responsibilities these teachers are expected to fulfil. Whereas EAP
teachers tend not to be associated with the conducting of research, they
are expected to be aware of developments that emerge from research,
and, in some contexts, engage with it more actively as part of professional
development. Whilst we may easily agree upon what is meant by teaching,
greater clarity is required in the areas of research and scholarship and
how these activities are understood – or might be understood – within the
professional life of an EAP teacher. The lack of clarity that currently exists
in this regard may be a product of a lack of consistency between the
various definitions proffered by academia (e.g., Higher Education Funding
Council for England (HEFCE), 2008), the ELT community (Rixon & Smith,
2010), and the EAP community (e.g., BALEAP). In this talk, I will explore
these definitions and arrive at a working definition of research-related
activity that may be ‘appropriate’ for EAP teachers. Finally, I will propose
Exploratory Practice as an approach to research that could work well for
EAP teachers working under pressure, who need to achieve targets and
show evidence of professional development as well as engagement with
research.

Sal Consoli is an experienced EAP practitioner who has taught and
coordinated EAP programmes in various UK universities. He is currently an
Associate Teaching Fellow at the University of Warwick where he is also
completing an ESRC-funded PhD in EAP at the Centre for Applied
Linguistics. Sal’s main research interests revolve around teacher-research,
teacher education and psychology for learning and teaching. He is on the
Executive Committee of BAAL (British Association for Applied Linguistics),
and is the co-founder of FOLLM (Forum on Language Learning
Motivation).

EAP IN IRELAND
MARIAN HURLEY, DUBLIN INTERNATIONAL
FOUNDATION COLLEGE, IRELAND AND KATHLEEN
MITCHELL, TRINITY INTERNATIONAL FOUNDATION
PROGRAMME, IRELAND
Culture and Creativity for Pre-undergraduate University
Preparation: An EAP Experiment
One of the greatest challenges faced by students on international
foundation programmes is that of engaging fully and meaningfully with a
new culture. This can limit the range and quality of their interactions in
their host country. We argue that more can be done in the EAP classroom
to remedy this situation and improve student experiences. We also believe,
however, that EAP teaching, learning and assessment practices should
reflect the TLA experiences students will have on progression to university
as closely as possible.

In this presentation, we will outline an EAP project we are developing
which aims to help address international foundation students’ complex
social and cultural needs while also developing university-relevant critical
and academic skills using a blend of Problem-based Learning (PBL) and
Community-based Learning approaches. Our proposed project is
informed by two teaching experiments we have conducted in recent
years: the first the writing, development and delivery of a PBL-based EAP
module, and the second a culturally-themed video documentary, report
and reflection project.

In this new project, student groups will be assigned a problem specifically
connected to a site of cultural, social, historical, scientific or economic
interest. Solutions proposed by students must demonstrably be an
acceptable compromise for all stakeholders (fictional or historical) named
in the problem scenario. The project will culminate in the delivery of a
group poster presentation setting out the best way of addressing the
problem as agreed by the group, a discussion-based defence of the
solution, and a reflective statement detailing what students have learned
about Ireland and Irish life and culture. The module will be piloted in both
our centres in the 2018-19 academic year and reviewed and refined in
2019-20. Our ultimate aim is to make the module and accompanying
teaching materials publicly available for use by EAP teachers and
students across Ireland by 2020-21.
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(CONT.) MARIAN HURLEY, DUBLIN INTERNATIONAL
FOUNDATION COLLEGE, IRELAND AND KATHLEEN
MITCHELL, TRINITY INTERNATIONAL FOUNDATION
PROGRAMME, IRELAND
Culture and Creativity for Pre-undergraduate University
Preparation: An EAP Experiment
Marian Hurley is Programme Manager at Dublin International Foundation
College’s Cork centre. She has worked as an EAP teacher and academic
manager since 2011, and has a special interest in the application of
authentic third-level teaching and learning approaches in EAP, as well as
in EAP module and materials writing.

Kathleen Mitchell is EAP tutor for the Trinity International Foundation
Programme based in the Marino Institute of Education. She also teaches
the Second Language Teaching and Learning elective module on the 2nd
year BSc in Education Studies in Marino. Her main EAP interests include
the endeavour to create engaging classes and assessment, and collecting
student feedback to help achieve this aim.

EAP IN IRELAND
DR. MANDY COLLINS, IRELAND
Post-primary Academic English: the Social Injustice of It!
When schools fail to develop academic language alongside subject
learning, linguistically disadvantaged children, such as those who are not
familiar with academic English or who do not speak English at home, tend
to become increasingly disadvantaged. My PhD research found evidence
of a lack of awareness of the importance of language in learning, at every
level of the post-primary education system in Ireland, highlighting
academic English development as a social justice issue.

I invite you to consider evidence from my research of this pervasive lack of
awareness. We will discuss:

Snapshots of individual students

The attitudes of the Biology and Religion teachers who participated in my
research

·Excerpts from a published classroom textbook
State Examination Commission, Junior Certificate questions

THIRD LEVEL TEACHERS, please come and contribute your perspectives on
your students’ familiarity with academic English, particularly subject
specific genre, and your opinions on the prerequisite linguistic
proficiencies for third level education.

Dr Mandy Collins is an English language teacher, teacher educator and
Applied Linguist. She has taught in Kenya, UK, France, Peru, Hong Kong, Sri
Lanka, Dublin, Cork and Kerry. Influenced by humanistic language
teaching and Dogme, she aspires to facilitate holistic, needs-led,
performative learning. Her research explores the suitability of this
approach to teaching and learning within the challenging environment of
post-primary classrooms of all subjects, focusing on the linguistic aspect
of learning and highlighting the academic English (English for academic
purposes (EAP)/advanced literacy) of second level education.
Thesis title: Teaching subjects as languages: academic English
development in the multilingual post-primary classroom.
Link: http://hdl.handle.net/10468/3848
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JOAN MCCORMACK AND SVETLANA
MAZHURNAYA, UNIVERSITY OF READING, UK
The Role of Intercultural Competence in Adapting to Diverse
Cultural Environments
With growing international mobility, and a focus on global engagement and
respect for diversity and difference in many universities, the inclusion of
intercultural competence (IC) not only as part of the EAP curriculum, but also at
institutional level, is increasingly important. This session will present a rationale
for the development of intercultural competence within the context of the
institutional policy and the curriculum framework of the University of Reading,
through engagement of both students and staff. We will report on our experience
of using models of IC, critical incidents, and reflection activities to enhance
understanding of this concept.
At student level we developed materials to integrate into the curriculum, based
on Berardo’s framework The 5 R’s of Culture Change. (Berardo, 2012). The
classroom sessions built on student reflections about their own cultural identity,
combined with their observations of the new culture they were experiencing.
Input in class was followed up by journal entries posted on to our VLE. This aspect
will be of particular interest to tutors of Presessional and Foundation
Programmes.
As we were developing the materials, we benefited from a high level of staff
engagement with IC, initially within our School, and gradually more widely across
the university. Our experience shows that IC can start from anywhere and evolve
at many different levels: bespoke workshops on IC, an IC Special Interest Group
formed by staff, and university-wide adaption of the Global Education Profiler
survey are some examples of this. These are all evidence of how IC can grow
organically, from different points of origin.
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